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“... my understanding of the current
situation is that it is an unstoppable
train. Better therefore that we do
everything we can to keep it on the
rails and allow its passengers to reach
their destination safely than to try to
block its progress.”
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| Stotz and Meuter (2003): Beraroth

PROBLEM

Moore, & Afonso (2009)
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9 BA N D OS fe los chavales. Lusgo
% Profesores del instituto.
[5'..’ o “fiebre dal bilingdismo v
pude., ,+4 esta lamentable practica
Dducam?a-., ..ntéando «3i a los chavales no les

gusta que les [T PP L. geograﬂa en inglés y a sus profesores
tampeoco, ;quien sostiene este invento calamitoso?s.

Por supuesto, cuando hablo de bilinglismo no me refiero al propio de fierras
como Catalufia, donde conviven la lengua castellana con la propia del pals (y
aclaro, antes de que las hienas empiecen a lanzar sus dentelladas, que utilizo
la palabra sin intenciones poliicas); pues este bilinglismo lo considero muy
sano y consiitulivo del caracter hispanico. Me refiero, naturalmente, a esa
infausta moda consistente en otorgar el mismo estatuto a una lengua foranea
(que siempre es, por supuesto, el inglés) y a la lengua materna, con la
pretension de que los alumnos empleen con la misma desenvoltura una y ofra.
Esto &5 una aberracién completa, pues las lenguas matemas son el alma que
constituye a los pueblos; mientras que las lenguas adquiridas son
conocimientos que incorporamos pofl razones instrumentales. Hablamos en
inglés por necesidad profesional, o por imposicion de circunstancias
sobrevenidas; hablamos en nuestra lengua matema porque necesitamos
expresar nuestros anhelos y sentimientos mas hondos. Las lenguas matemnas
son, en fin, el meclic de nuestra genealogla espintual, el vehiculo a través del
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Lasagabaster & Sierra Somers & Surmont
(2010) (2010)

APPLIED
LINGUISTICS

Cenoz, Genesee, & Dalton-Puffer et al.
Gorter/2012) ___ (2014)

Huttner & SMit " Bruton
(2014) (2015)

Paran (2013) Pérez Canado Bruton Pérez Canado
| (2017) (2019) (2020)
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INTRODUCTION

THREE MAIN
SECTIONS

FIVE INCLUSION IN FIVE OVER TO YOU!
NON-ISSUES BILINGUAL REAL ISSUES
PROGRAMS

RESEARCH &

PRACTICAL
VALIDATED INNOVATION
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EXTERNAL
LANGUAGE
EVALUATIONS

CAMBRIDGE

REPORTS
COMMISSIONED
BY THE
AUTONOMOUS
OMMUNITIE
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1. CLIL does not necessarily improve FL competence.

ps un desz: te): los c

PRIMARY

Aa de Bot

learninginan L2 ¢ and roduce better
res SECONDARY o de
all-
Ballester & Vallbona (2016); Pérez
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2. CLIL detrimentally impacts L1 competence. ]

LESSON
LEARNED

Bergroth (ZOO‘Merisuo-Storm

(2006); MadrirHughes (2011);
Perez Canado (2018) Barrios

We can rest assured that CLIL is NOT detrimental to
our L1 competence.
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_ DIFFERENCES BILINGUAS
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SCIENC E
LESSON
LEARNED

Any misgivings regarding content iearning shouid be
dismissed, especially in the long term.
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4. CLIL is anti-pedagogical.

Dalton-Puffer (2015),

Rumlich (2017), Lancaster
(2018),Pérez Canado (2018),
San Isidro (2018), Barrios
Espinosa & Milla Lara (2020)
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“All the theory which bilingualism has generated has been translated to the
practical plane”.

Student-centered, diversified, and communicative

More active and participative

Enhanced collaboration, transversality, and multidisciplinarity among

More innovative and interesting , Which tend to be originally
elaborated or adapted

Heightened presence of
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4. CLIL is anti-pedagogical. J

LESSON
LEARNED

\/

CLIL practice => FACT, NOT FICTION
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5. CLIL is elitist and does not work equally we
diverse contexts.

“there is every reason to believe some students may be
CLIL”

“Implicitly, CLIL is likely
certai

IS THIS

“rather than increasi in certain contexts is

TRUE?

“Quténtica

veran negado ese acceso privado a la
lengua-mana”




ELITISM IN CLIL
PROGRAMS:

PAST, PRESENT, AND
FUTURE
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COVERT
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SELF-SELECTION
(Lorenzo, Casal,
& Moore, 2009)
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Is CLIL elitist? (PRESENT)
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1. Are the most intelli ated, and linguistically
proficient stuc CLIL groups?

Non-CLIL
CLIL
Non-CILIL

Verbal intelligence

Motivation factor

1 CLIL

Motivation factor Non-CLIL

2 CLIL

Motivation factor Non-CLIL

3 CLIL

Motivation factor Non-CLIL

4 CLIL

English grade Non-CLIL

CLIL
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1. Are the most intellig ated, and linguistically
proficient stud NO X CLIL groups?

LESSON
LEARNED

.

The “best” students are no longer in the CLIL groups.
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2. What is the possible differential effect of setting,
socioeconomic status, and type of school on L2 competence?

Madrid & Barrios (2018);

Pavon Vazquez (2018);
Péerez Canado (2018aq,
2018b); Rascon Moreno &
Bretones Callejas (2018)
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2. What is the possible differential effect of setting,
socioeconomic status, and type of school on L2 competence?

LOW
(No studies/ Primary

| Education)

BILING
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2. What is the possible differential effect of setting,
socioeconomic status, and type of school on L2 competence?

LESSON
LEARNED

.

CLIL is acting as a leveller across diverse settings and
contexts.
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Is CLIL @&.\[e

Xavier Gisbert "La
ensenanza bilingue ofrece a
todo el mundo lo que estaba

reservado a las élites"

YES! CLIL has the
potential to work
even in rural,
public settings,
with low SES and
minority groups.

CLIL is affording all
types of students
the opportunity to
learn languages
bilingually.
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2018-1-ES01-KA201-
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SEIETNT ADIBE: Attention to Diversity Tl
success « _ in Bilingual Education _.(learners?

P18-RT-1513 e . 1263559

Fatally
undermine

Student-
centeredness




BROADER TAKE-AWAYS

«El bilingliismo acabo

Huge challenge! / cuando fue para todo el
Increased difficulty/ mundo.»
Could

erything achieved
so far WITH THE CURRENT

MODEL
(MAINSTREAMING),
CLIL IS NOT WORKING

jeopardize I ADIBE I E——



No clear-cut
FRAMEWORK on

inclusion in — DB
ilingual education

TAKE-AWAY 2

—0@

DIVERSITY
INCLUSION
DIFFERENTIATION
INTEGRATION



Lack of MATERIALS TAKE-AWAY 3
and RESOURCES

ADIBE

DAUNTED BY THE
TASK OF HAVING TO
FIND, ADAPT, OR
DESIGN THEM
THEMSELVES




TAKE-AWAY 4

Very vague
ADIBE - PEDAGOGICAL
ORIENTATIONS and
NOT ATTUNED TO EVALUATION
DIFFERENT LEVELS OF STRATEGIES

ABILITY



TAKE-AWAY 5
TEACHER

TRAINING
needs

ADIBE I

HIGH ACROSS
THE BOARD



I I
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. . TAKE-AWAY 6
ack of satisfaction

with the - — —]
UPPORT SYSTEM
RATIOS
TIME
LANGUAGE
ASSISTANTS
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ADiBE Project: Attention to Diversity in Bilingual Education
Questionnaire
TEACHERS

9. SUBJECT(S) YOU TEACH IN THE FOREIGN LANGUAGE:

10. HOW MUCH OF EACH SUBJECT IS TAUGHT IN THE FOREIGN
LANGUAGE? PLEASE SPECIFY THE PERCENTAGE:

ARE YOU THE COORDINATOR OF THE EILINGUAL SECTION IN
YOUR ScHOOL?

CYee  ONe ' Does ot apply

. GRADE:
. SUBJECT:

. TYPE OF TEACHER:

0 Foreign languaze teacher
O Content tescher

0 Teaching assistant.

O Other:

. ARE YOU A BILINGUAL COORDINATOR IN YOUR 5CHOOL2OYes  ONo
. AGE:

GENDER: OMale
. NATIONALITY:

. ADMINISTRATIVE STTUATION:

0 Civil servant with & permanent post
0 Civil servant with = temporary post

iz claseroom spacy
for laming

C Temporary teacher

O Other:

. LEVEL IN THE FOREIGN LANGUAGE YOU TEACH:

O A1 [Beginner]

O A2 [Elementary

OBl [Intermediate]

O B2 [Upper-kstermediate]

O C1 [Advanced)

ADiBE Project: Attention to Diversity in Bilingual Education [ E\ 0C2 [Froficient} #6 #7
OBSERVATION PROTOCOL | . OVERALL TEACHING EXPERIENCE: Buidarepertoireof  Pogr Mantors Mala

4 Iwal

learning tasks that
O Lessthen 1year students enjoy

Teacher-Student Interaction
|

TEACHER BACKGROUND INFORMATION

TYPE OF TEACHER:
O Forsien Langusge Teecher
T Content Taacher
O Teaching Assistant
I8 §/HE A BILINGUAL COORDINATOR IN HER/HIS SCHOOL? I Yes 0 Dossnt spply
AGE:

. GENDER: 0 Male O Female
NATIONALITY:
ADMINISTRATIVE SITUATION:

®

0 Civil zervant with s permanent post
T Civil servant with a provisional post
O Temporery teacher

0 Other:

OVERALL TEACHING EXPERIENCE:

4ssssssssssnnnn®

*

OBSERVATION PROTOCOL

ACADEMIC
PERFORMANCE




Read through the rules of basketball and try at doodling some of them, using these

LEVEL 3
High level
achievers ictures as input. Then, make a similar list, but this time applied to Lacrosse rules for girls.

« Basketball is played on a court with a basket at each end which is made up of a
metal hoop with a net hanging from it.

« The aim is to throw the ball through the basket of the other team and stop the
other team from doing the same to you.

» ‘When a player throws the ball toward the basket, it is called a “shot”. A shot can
score between one and three points,

» Each team has five players on the court,

» Players cannot carry the ball across the court. Instead, they have to pass and
dribble the ball towards the basket.

« |f a player stops dribbling the ball and continues moving, he/she commits a
violation called “travelling”.

+ [f the ball hits the backboard but does not enter the basket, the opposite team will
try to “rebound”.

s |f a player is too aggressive, the referee may call a "foul”. The opposite team gets a
“free throw".

+« The game ends when time is up. The winner is the team with the most points.

In the event of a draw, teams play extra time to decide the winner.




The main objective of Phase Il is that students acknowledge the benefits of sport for feens (boys &
giris) and how to promote gender equality in sport.

By the and of Phase Il studenis working in cross-ability (mixed-ability) grnups‘ will be able ta:
« jdentify the benefits of sport practice.
¢ argue about data related to the promotion of women in sport through time.
» plan a campaign to acknowledge the barriers o sports parficipation for women/girls .

Students will develop media-literacy skills as they evaluate various campaign materials in order o
eventually create their own campaign. #ChangeQurGame is just an example they can analyse for
details they should include in their own layout; images, videos, slogan ideas, social networks, texts,
music, eic,

= far giender

Source

This campaign brings together a range cof partners. programs and initiatives to raise the profile of
women's sport in Victoria (Australia), boost participation for women and girls and highlight the
importance of women's leadership in sport.

Group work rules along Phase i1

1. Respect role attribution

2. Offer support to agreed decisions.

3. Set out the first steps in campaign design by gathering digital sources

4. Agree on the first drafi.

5. Keep aracord of their project progress in a project book (notebook).

6. Mote down any ideas and developments snd share information with team mates.

7. Respect the time allocated for every task.

8. 5ift information on the web and name reliable sources.

9. Check oul for safe Internet usage of web applications are part of the final product presentation.
10. Pay attention to other groups presentations in order to effectively tackle peer-assessment.

Teachers consider that GROUPS of 4 students are more advisable chal 8 members groups according fo
cooperative guidelines and grouping criteria. In this way, information gained In Phase | will now be shared with
athers through peer-tutoring. Cross-ability (mixed-abilty) groups are groups whera participants do activities with
students from other levels. These can be |n pairs or cooperative groups.

&

PROJECT 1
2ESD
14 YEARS OLD
veloped for
IES Pedro de Luna { IES Valdaespartera
ar 2 ESO 14 year-olds

English

e CEFR-level AZ

and Specific Physics: Newion's Law/ lorces and motion
Maths: ine graphs, bar graphs, pie charls: design a survey
Physical Education: sporf types and their classiication

Gandar aguality

n by students according to the level
1. Each level has a task specific to its
»e individual where after completing
:ompares answers to a worksheet or
cooperative groups of four or five.
jroups are groups where participants
ether. Level-specific achievers work
‘parate activity sets. All the members
oing the same task or sharing a task.

iase | is now shared with others
ss-ability (mixed-ability) groups are
do activities with students from other
irs or cooperative groups which are
znt sessions. They work together on
ict, using digital resources and

Week 1

English 60 minutes
Physics 60 minutes
Maths 60 minutes

3 classroom sessions

English 120 minutes
Spanish 120 minutes
Physics 120 minutes
Maths 120 minutes
Physical Education
120 minutes

10 classroom sessions




- =

An actual example of a campaign #ChangeQurGame to promote egquality in sport will be offered as an
example to follow for their final product design. They are crealing their own campaign. Thus they can

siart working from Phase 1 towards their final task. Studenis are revising content in FPhysics and Maths

W H A that will make them more aware of the theme in hand. They wil also be supporied linguisiically to

acquire subject confent by the activitites in the English sessions. As they carry oul cooperative fasks,

they will movea into Phase 2. Eventually they will present and assess their campaigns ingroups along
Phase 3 sessions. They will be able to share the campaign using social media networks.

Agreement on success criteria among eacher and students:

ORIGINAL 1. Students work in teams, respecting role attribution and offering support to agreed decisions.

MATERIALS 2. First steps in campaign design by gathering digital sources and agreeing on the first drafi.

WITH

3. Each student must keep a record of their project progress in a project book (notebook). This
DIFFERENTIATION can be taken to the different subjects and home to note down any ideas and developmenis.

TRIANGULATION 4. The campaign must incorporate arguments based on the law of forces and graphics that
illustrate gender equality and the incorporation of women into sport on equal terms.

5. Ciear presentation according to the format chossn by the team:’ infographic, interactive
presentation and video.

INFOGRAPHIC hitps:/iwww.canva.com/a/pro-signup/

= INTERACTIVE PRESENTATION hitps./'www. genial ly/es

= VIDEO https:/iwww.moovly.com/students

Any cther template and web application to ensure effective presentation.

eI NN EEEEEEEEEEEEEEEEEE Pl

3 3 LEVELS

]

; ACTIVITY

]

E 3 TYPES not altered along the different sessions. They work together on Physical Education

1 SCMs creating the final product, using digital resources and 120 minutes

1 cooperative strategies.

: 3LEVELS (] < OO Se inn

% OUTPUT Phase 3 Group presentation of the final product is tackled in one English 60 minutes

e
Sy EEEEEEEEEEEEEEEEEEESR = . = " = =

Final product session. 4-5 minutes presentations are sequenced and a Physical Education
presentation group dynamics ensues, In the English session project 60 minutes

development is assessed and the quality of presentations is
reviewed through peer feedback. 2 classroom sessions
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WHAT ARE

ORIGINAL
MATERIALS
WITH
DIFFERENTIATION
TRIANGULATION

3 LEVELS OF *
ACTIVITY
3 TYPES OF
SCMs
3 LEVELS OF

*
.

AEsmsna®
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2ESD
14 YEARS OLD
Materials originally developed for
IES Pedro de Luna { IES Valdaespartera
Class and age of learner 2 ES0D 14 year-olds
CLIL Language English

Average CLIL-language CEFR-leval AZ

.
- —
Disciplinary Subjects and Speci Physics: Newion's Law/ lorces and motion
Disciplinary Concepts Maths: ine graphs, bar graphs, pie charts; design a survey
Addressed Physical Education: sport types and their classiication
e
Additional Soft Skills Gendor SoTTy=—
Healthy habits
Citizenship awarenass
Phase 1 Tered actillies afe chosen by shidents according o the kevel Week 1

Multileve! activities

tney find more al ease with. Each level has a task specific to its
own objective Tasks can be ndiwdual where after completing
an assgnment the group companes answers to a worksheel or
booK work, pairs. andior cooperative groups of four or frve
Like-ability isame-ability} groups are groups where paricipanis
wirk in the same level together. Level-spedific achevers wink
togelher lo pursue three separale aclly sels. All the memibers
af Ihe de-atvily group s doing the same lask of shanng a task

English 60 minutes
Physics 60 minutes
Maths 60 minutes

3 classroom seasions

Phase Z
Group work

Informaten gamed n Phase | & now shared wih others
throwgh peer-tulonng. Cross-ability (maxed-abddy) groups are
groups where parhicpants do ackvibes with students from olner
levels. These can be in pars of cooperalive groups which are
nob altered along the different sessions. They work togeties on
crealing the fmal product. usng dgital resowrces and
conperatve strateges

English 120 minutes
Spantsh 120 minutes
Physics 120 minutes
Maths 120 minutes
Fhysical Education
120 minutes

10 classroom sesslons

Phase 3
Final product
presentation

Group presentation of the final product (s tackled n ane
sessi0n, 4-5 mnutes presentalions are seguenced and a
group dynamics ensues. |n the Enghiah ssasion project
development is assessed and the quality of presentations (s

rev ewed through peer feedback

English 60 minutes
Fhysical Education
60 minutes

2 classroom sessbons




TIP 3: Cooperative techniques

Ths implementation of cooperative techniques allows us to achisve significant,
mezaningful leaming in the classroom by means of activating previous knowladgs,
prasenting new content, gsnerating ideas, asking gueastions, solving problems,
researching and organizing information, and summarizing what has baen leamnt. A
description of soms of the most popular techniques is presentad below:

1,24 —In this tachnique, the teachar states a quastionto bz answared or a problam to be
solved. Each individual studsnt must think about a responss or the solution by
thamsalves, and idsas arz then discussad in pairs with the aim of finding a common
rasult. Subsaquantly, the discussion is expandad within groups of four in ordar for ons
member of the team to share the final resolution with the rest of ths class.

Peer guestions — First of all, the tsacher gives a brief presentation of a topic and
providas handouts in the form of a reading comprzhension to groups in the class. The
students must take into account what has beenmentionad in the presentation and what
thaw have understood after focusing on the written content and subsaquently formulats
guestions to dalve deeperinto the field of studv. Quastions ars then posad by students
for discussion in the group to crzats a dabata.

Three stay, one stray — Class groups trv to find adaquats solutions to a problem and ons
of the members of a group visits another group to delibaratz and investigats othar
opinions and explanations with the aim of clarifving ideas and making prograss. This
puts forth alternative parspactives and sheds further light on the issus in quastion.
Differant members can bz sent to other teams as many times as is requirad.

Jigsaw — Each membear in a group of studantsis assignad a number {usually 1-4). This
samea proup is prasentad with an objective and an initial discussionis spadadto reach a
possibla conclusion to fulfill the objective. With a view to gaining a mors in-depth
insight into the subjact, the taachar then asks the studants to form new groups according
to their previously assisnad numbears. A furthar exchangs of viaws is pursusd in thess
new groups and the studants return to their original groups. Tha groups ars then able to
expand uponwhat has been discussad in sach of the number groups and an array of
viswpoints can be called upon.

Rorating paper — As tha name of tha technique suggasts, a pisce of rotating paper is
usead to collact written id=as and opinions from various mambers of tha class. The papar
is, firstly, passed aroumd within a group of four (the paper will have previously been

divided into four aqusl parts). This pags is then given to the othar sroups of tha class
and finallv raturns to the original group so the students have a datailad brainstorming
diagram of the topic. A dasignated mamber can then bz appointad to writs 2 summern: of
ths main points with the help of all of the membears® suggastions.

EXAMPLE: In the images, a Jigsaw activity is presented. Initially, the students form
focus groups in which a specific grammar paint iz discussed in detail. The studenits then
Sovm task groups {gfter having besn assigned a group numbsy) and sach membsr iz an
sxperton their focus group topics. Each student sxplaing their area af expertise 5o the
group has a complsts vision afall the topics invelved. Finally, the original focus groups

are resumed and the studenis clear up any doubis or queries ogether.

Lhiat LRyt s 1}

=gg 7

[LVERTIS NEE TR {5 T T o 1]

TIP 4: Multiple Intellizence Theory

It iz essential to be awars of multipls intellizances to halp wour studsnts reach their
potential and fully accommeodate sach of the individual intellizences a studsnt can
possass, Multipls intsllicencs theory has been said to solve other sducational issusas




MODULE 1
cLL for 217 An exploratory st D

Silviz Baver-marzchallingsr, C

Abstract + Title of the activity: Coopsranve learming acitvity: A comparaiive perspeciive

B Ti on aitennon to diversity in CLIL
Apart from linguistic diversity
in the Austrian educational oo 1
ey A et + Description of the activity:
experiences in Austrian CLIL 2]

al progranim
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4. Improving, upgrading, and fine-tuning current
CLIL provision

[ Well done! ] HOW‘) [ Stop it! ]

Do you want to
shut up?!

<




5. Conclusion

Maria Luisa Pérez Cafiado & Borja Ojeda-Pinar

e Maria Luisa Pérez Canado & Borja Ojeda-Pinar
Communicative Classroom Language

for Bilingual Education

This book focuses on communicative classroom language for bilingual education C 0 m mu n ic at ive C 1 a S S r 0 O m

::pr:sslunsn ;qdﬁecinfciigna; I:m{l::]?L [.:;;n;r:t and r:.a.:'lg:ll;g: eInleg'rit:d Language for Bilingu al
Education

Learning) contexts. To this end, it presents a theoretical backdrop with the rationale
underpinning the proposal and three sets of tried-and-tested original activities,
classified according to type of lexical chunk, function, and level (Infant, Primary,
Secondary, and Tertiary Education). Students are encouraged to move from more
controlled and basic stages of identification of these types of communicative
chunks towards a freer type of production, through a wide variety of originally
designed and piloted activities based on multimodal texts (gap-filling, matching,
tic-tac-toe, sentence completion, error correction, T/F, multiple choice, ordering,
odd-one-out). A full glossary is also provided with 330 useful expressions, as well
as an answer key and printable posters and cut-outs which are directly applicable
in the CLIL classroom.

Teaching “Real English” for CLIL

Borja Ojeda-Pinar

Dr. Maria Lulsa Pérez Cafiado is Associate Professor at the Department of English
Philology of the University of Jien, Spain, where she is also Vicedean of the Faculty
of Humanities and Education. Her research interests are in Applied Linguistics,
bilingual education, and new technologies in language teaching.

Borja Ojeda-Pinar is Interim Substitute Professor at the same Department. He
earned a Master’s Degree of Education from Annette Caldwell Simmons School of
Education at Southem Methodist University in Dallas, Texas, and received a grant
from SMU'’s Office of English Language Acquisition.

Communicative Classroom Maria Luisa Pérez Caiiado

Language for Bilingual Educatio

ISBN 872-3-0343-,

LT

5778303473

i

3

35
30

-4
14” www.peterlang.com




5. Conclusion

and, especially,

ning current

which are currently employed
in
by of the language

REAL
ENGLISH




‘ 5. Conclusion

Improving, upgrac ad fine-tuning current

... torespond to

“HOW ARE YOU?"? I'm good!

How are you?

... o express !\lo way!
STRONG DISAGREEMENT? Not going to happen!

... fo say
“‘WONDERFUL!"?
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... to Way to gol!

PRAISE STUDENTS’ WORK? Kudos!
Nice going!

... to Knock it off!
SCOLD STUDENTS Give it a rest!

... to Hush!
ASK STUDENTS TO BE QUIET Keep it down!




Whatever!

WORDS A rip-off

Awesome!

Way better

Collocations Pretty bad
Drop-dead gorgeous

To wrap up

Phrasal verbs To hang out with someone
How are you holding up?

Right back at youl (To respond to a compliment)
Gambits used to express functions Here's the thing. (To introduce a topic)

Will you finish already?! (To express impatience)

To take a raincheck

Idiomatic expressions It's a no-go.
Cut me some slack!

What's your take?

Lexical phrases or prefabricated routines It's your call.
Not going to happen!
FYI
Acronyms FWIW

BTW
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Why Don't We Say 'You're
Welcome' Anymore?

Inside the rise of "no problem,
worries" and so on.

nn

no

De Caroline Bologna
1de marzo de 2018 22:39

F

In recent years, "you're welcome" seems to have gone out of
favor, replaced by "no problem," "no worries" or "uh huh.”

ASISEEIT VIA GETTY IMAGES

o

“No problem!” “No worries!” “Anytime!” “Of

rrireal” “Crira thinAal”? ¢l 1k hithI1?

e
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Not going to happen!
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ACTIVITIES

GAP-FILLING MATCHING

MULTIPLE CHOICE ODD-ONE-OUT TIC-TAC-TOE

INTERNET
GRADATIONS SEARCHES ROLE-PLAYS

SENTENCE

CLASSIFYING COMPLETION
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COLLOCATIONS: INTENSIFIERS

This next activity on intensifiers focuses on extremely recent and colloguial

2. Right now, this is a

crystal hot pretty
way wide crazy
burning totally bitterly
l. I'm open to any suggestions you might have.

issue in our field.

3. Synonym: a

topic.

4. That was a

good presentation!

5. Your explanation has been

clear.

6. You can do

better than that.
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This _next activity on intensifiers focuses on extremely recent and colloguial

crystal hot pretty
way wide crazy

burning totally bitterly
l. I'm open to any suggestions you might have.
2. Right now, this is a issue in our field.
3. Synonym: a topic.
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5. Your explanation has been ____ clear.
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FIXED EXPRESSIONS 5 ConC/USion

Equivalent:

Use:

2. Hold the thought.

Equivalent:

Use:

3. Have your time — there’s no hurry.

Equivalent:

Use:

4. Sorry, | didn't take that. Could you repeat it, please?

Equivalent:

Use:

5. Eyes to me!

Equivalent:

Use:




FIXED EXPRESSIONS

5. Conclusion

|. It's up with you.

Equivalent:

Use:

2. Hold the thought.

Equivalent:

Use:

3. Have your time — there’s no hurry.

Equivalent:

Use:

4. Sorry, | didn't take that. Could you repeat it, please?

Equivalent:

Use:

Equivalent:

Use:
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BEGINNING AND FINISHING A LESSON AND ASKING

STUDENTS TO BE QUIET

Below you have six sets of expressions with their corresponding function. Please
decide which one is the odd-one-out within each series because it is either incorrect

or it does not express that particular function. Then, discuss your choices with the

3. ... ask students to be quiet?

a. Hush!
b. Keep it dg

. Let's kick off with ...

.. ask students to be quiet?
. Hush!

. Keep it down!

. Do you want to shut up?

. Zipit!

. Turn it down a notch!




Teacher training

PLEASE RATE THE LEVEL WHICH YOU BELIEVE YOUR STUDENTS CURRENTLY HAVE IN THE FOLLOWING ASPECTS
RELATED TO BILINGUAL TEACHING (1=None; 2=Insufficient; 3=Adequate; 4=Excellent) AND THE NEED YOU
CONSIDER THEY HAVE FOR FURTHER TRAINING ON THEM (1=None; 2=Low; 3=Considerable; 4=High).

1. LINGUISTIC AND INTERCULTURAL COMPETENCE Tl

( \ CURRENT LEVEL TRAINING NEEDS

4 = None Insufficient Adequate Excellent | None Low Coj

Perez Canad.of M. L. 2016. LT T T T pérez Cafiado, M. L. 2016. “Are "\
“Teacher training needs for cotmianesiet e | o | e |eo

WS

teachers ready for CLIL?

H'H H . - H tion in the FL * 3] @ ® ® ® @ .
bilingual educatlon..ln Sﬁrwce wsavotiny | o | o | o | o | o e Evidence from a European
teacher perceptions”. e e .. . . |. | study”. European Journal of
eSCribil‘l 3 o o © o o Ls .
International Journal of rteracting) * | Teacher Education 39(2): 202-

ansion skills in the

\ Bilingualism 19(3): 266-295. j‘“i"“ _—

Bilingual Education and i B B \ 221 Y,

phy in the FL *

L 8. Knowledge of the FL culture(s) *

9. Capacity to analyze and reflect on
intercultural experience and contact *

10. Capacity to make cross-cultural
comparisons from a multicultural (5] (5] B (5] 5] (5] [5] & o
perspective *

11. Capacity to foster attitudes of
tolerance, respect, and empathy
towards diversity *

12. Capacity to identify and overcome
stereotypes *

13. Capacity to develop critical . = =
oieren s (QuestionPro

& Internet | Modo protegido: activado




MODULE

CLIL THEORY

CLIL PRACTICE

CLIL LANGUAGE

MA DISSERTATION

ECTS credits

MASTER
INTERUNIVERSITARIO
EN ENSENANZA

BILINGUE Y AICLE

12 (out of 24)

Subjects and ECTS credits

iclusion

- What is CLIL? Origins, definition,
and characterization

- Coordination and organization of
CLIL programmes

- CLIL research and networks

- Student-centered methodologies and

ICTs for CLIL teaching (6)

- CLIL materials development (6)

- Principles of integrated and

intercultural curriculum design (6)
valuation and assessment in CLIL
pgrammes (6)

- “Real English” for communicative
interaction in the CLIL classroom

- Instrumental English: B2

- Instrumental English: C1

- Instrumental English for Infant
Education

- Instrumental English for Natural
Science, Biology, and Geology

- Instrumental English for Social
Science, Geography, and History

- Instrumental English for
Mathematics, Physics, and
Technology

- Instrumental English for Physical
Education, Music, and Arts

-TFM (12)
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CONCLUSION

1. Does CLIL have a positive impact on L2 competence? e




CONCLUSION

2. Is it detrimental to the L1? °




CONCLUSION

3. Does it water down contents? °




CONCLUSION

4. Is it favoring student-centeredness? °

-




CONCLUSION

5. Does it have the potential to work in all socioeconomic cce




CONCLUSION

6. Are you now equipped to debunk false CLIL myths? e







CONCLUSION




CONCLUSION




CONCLUSION

CLIL CLIL CLIL
RITIQUE ONUNDRUM ONTROVERSY

<




|

H THE ROAD NOT TAKEN I
" Robert Frost ”

:? Two roads diverged in a wood, and I— —

| took the one less traveled by,

And that has made all the difference. %
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