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CONTENT AND

LANGUAGE INTEGRATED

LEARNING

“… my understanding of the current 
situation is that it is an unstoppable 
train. Better therefore that we do 

everything we can to keep it on the 
rails and allow its passengers to reach 
their destination safely than to try to 

block its progress.”
(Macaro, 2015: 7)



20 years

“the efficiency 
agenda”

(Paran, 2013: 335)

CLIL initiatives are 
expected to come to
fruition in 20 years

(Hughes 2010)

CROSSROADS
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THE NEW

4 Cs

CLIL

CRAZE

Stotz and Meuter (2003); Bergroth
(2006); Jäppinen (2006); Casal & 
Moore (2008); Lorenzo, Casal, & 
Moore (2009); Lorenzo, Casal, 

Moore, & Afonso (2009) 

PROBLEM
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HOW?WHAT?THE NEW

4 Cs

CLIL

CRAZE

CLIL

CRITIQUE

Bruton (2011a, 2011b, 
2013, 2015), Pérez Cañado 
(2011, 2012); Paran (2013)

TIMO PLAGA HECA-
TOMBE

BANDOSBATALLA
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HOW?WHAT?THE NEW

4 Cs

CLIL

CRAZE

CLIL

CRITIQUE

CLIL 

CONUNDRUM

CLIL 

CONTROVERSY

Lasagabaster & Sierra 
(2010)

Somers & Surmont
(2010)

Cenoz, Genesee, & 
Gorter (2013)

Dalton-Puffer et al. 
(2014)

Bruton (2011, 2013) Hüttner & Smit
(2014)

Bruton
(2015)

Paran (2013) Pérez Cañado
(2017)

Bruton
(2019)

PROBLEMNO PROBLEM!

Pérez Cañado
(2020)
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“PENDULUM EFFECT”

“CUÑADISMO”

“POSSIBILIST”
(Rosling 2018: 6)

“someone who neither hopes without reason, nor fears without 
reason”

“someone who constantly resists the overdramatic worldview”
“someone who sees no conflict between celebrating progress and 

continuing to fight for more”
(Rosling 2018: 69-70)

“FACTFULNESS”
(Rosling, 2018)

“false myths”
(Pérez Cañado, 

2020)

“mega 
misconceptions”

(Rosling, 2018)

“mis-
apprehensions”

(Paradowski, 
2017)

“hunt, capture, and replace”
(Rosling, 2018: 45)



THREE MAIN 
SECTIONS

ELITISM WHAT’S
HOT?

CONCLUSIONWHAT’S
NOT?

OVER TO YOU!FIVE
NON-ISSUES

INCLUSION IN 
BILINGUAL 
PROGRAMS

FIVE
REAL ISSUES
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PRACTICAL 
EXAMPLES

VALIDATED
INSTRUMENTS

RESEARCH & 
INNOVATION  

PROJECTS





1. CLIL does not necessarily improve FL
competence.

2. CLIL can detrimentally impact L1
competence.

3. CLIL waters down content learning.

4. CLIL is anti-pedagogical.

5. CLIL is elitist and does not work
equally well in diverse contexts.

1. Catering for diversity.

2. Attuning CLIL to context-specific
realities.

3. Extending bilingual programs to pre-
Primary and post-Secondary stages.

4. Improving, upgrading, and fine-
tuning current CLIL provision.

5. Teacher training.



SUPERSEDING
CLIL NON-ISSUES
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L2 L1

CONTENT 
LEARNING

STUDENT-
CENTERED-

NESS

ELITISM
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EVALUATIONS

EXTERNAL 
LANGUAGE 

EVALUATIONS

CAMBRIDGE

TRINITY

EOI

EXTERNAL EXTERNAL 
RESEARCH 
PROJECTS

BRITISH 
COUNCIL

MINISTRY

ERASMUS+

COMMUNITIES

REPORTS 
COMMISSIONED 

BY THE 
AUTONOMOUS 
COMMUNITIES

UNIVERSITY 

RESULTS

UNIVERSITY 
ENTRANCE 

EXAM 
RESULTS

PIRLS TIMS PISA

SOCIOECONOMIC 
STATUS

RURAL- URBAN 
SETTING

TYPE OF SCHOOL

EXTRAMURAL 
EXPOSURE



“El resultado es un desastre total (ni enseñanza, ni bilingüe): los chicos salen sin 
saber nada de inglés (…).”

“ (…) a closer look at some of the research conducted into CLIL and content 
learning in an L2 suggests that such initiatives do not necessarily produce better 

results than the alternatives they compete with, (…).”

Admiraal, Westhoff, & de Bot
(2006); Serra (2007); Ruiz de 

Zarobe (2008); Rallo Fabra and 
Jacob (2015); Nieto Moreno de 

Diezmas (2016); Pladevall-
Ballester & Vallbona (2016); Pérez 
Cañado & Lancaster (2017); Pérez 

Cañado (2018)

1. CLIL does not necessarily improve FL competence.

USE OF 
ENGLISH

VOCABULARY LISTENING

READING SPEAKING WRITING

1. CLIL does not necessarily improve FL competence.

Linguistic outcomes in CLIL programs => huge success
story.

LESSON 
LEARNED

PRIMARY

SECONDARY

BACCALAUREATE
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Bergroth (2006); Merisuo-Storm 
(2006); Madrid & Hughes (2011); 

Pérez Cañado (2018); Barrios 
Espinosa (2019); Navarro Pablo & 

López Gándara (2019)

2. CLIL detrimentally impacts L1 competence.PRIMARY

NON-BILINGUAL BILINGUALNON-BILINGUAL BILINGUAL

SECONDARY2. CLIL detrimentally impacts L1 competence.

We can rest assured that CLIL is NOT detrimental to
our L1 competence.

LESSON 
LEARNED
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BILINGUALS 
=> BETTER

Bergroth (2006); 
Stehler (2006); 

Dallinger et al. (2016); 
Pérez Cañado (2018); 
Martínez Agudo (in 

press for 2019)

SCIENCE

PRIMARY

MATHEMATICSHISTORY & GEOGRAPHY

Jäppinen (2005); Serra 
(2007); Madrid & 

Hughes (2011); Xanthou
(2011); Mattheoudakis, 
Alexiou, & Laskaridou

(2014) 

Sotoca (2014); Anghel, 
Cabrales, & Carro (2016); 

Fernández-Sanjurjo, 
Fernández-Costales, & Arias 
Blanco (2017); Fernández-
Sanjurjo, Arias Blanco, & 

Fernández-Costales (2017) 

SECONDARY

Wode (2007); Madrid & Hughes (2011); Ouazizi (2016); 
Surmont, Struys, Van Den Noort & Van De Craen (2016); 
Pérez Cañado (2018); Hughes & Madrid (2019); Martínez 

Agudo (2020)

Any misgivings regarding content learning should be 
dismissed, especially in the long term.

LESSON 
LEARNED

3. CLIL improves foreign language learning at the expense of 
content, which is watered down.

3. CLIL improves foreign language learning at the 
expense of content, which is watered down.

BILINGUALS 
=> BETTER

NO 
DIFFERENCES

NON-
BILINGUALS 
=> BETTER

“quizá se aprenda más inglés, pero se hace a costa de la materia impartida”

“nada es gratis: o el aprendizaje de las asignaturas enseñadas en inglés se ve 
perjudicado, o el aprendizaje del idioma inglés no es suficiente”

“No se puede intentar ayudar a los alumnos a mejorar una determinada área de 
su conocimiento a costa de machacar otros”
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Dalton-Puffer (2015), 
Rumlich (2017), Lancaster 

(2018),Pérez Cañado (2018), 
San Isidro (2018), Barrios 

Espinosa & Milla Lara (2020) 

4. CLIL is anti-pedagogical.
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Student-centered, diversified, and communicative methodologies and
evaluation

More active and participative student roles

Enhanced collaboration, transversality, and multidisciplinarity among teachers

More innovative and interesting materials, which tend to be originally
elaborated or adapted

Heightened presence of new technologies

√
√
√

√

√

4. CLIL is anti-pedagogical.“All the theory which bilingualism has generated has been translated to the 
practical plane”. 
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LESSON 
LEARNED

CLIL practice => FACT, NOT FICTION

4. CLIL is anti-pedagogical.4. CLIL is anti-pedagogical.
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“auténtica pesadilla elitista”

“rather than increasing the equality of opportunity, CLIL in certain contexts is 
subtly selecting students out”

“Implicitly, CLIL is likely to be elitist and cream off 
certain students”

“there is every reason to believe some students may be prejudiced by 
CLIL”

“”los ‘niños pobres’ verán negado ese acceso privado a la 
lengua-maná”

“clasismo brutal”

5. CLIL is elitist and does not work equally well in 
diverse contexts.

IS THIS 
TRUE?



ELITISM IN CLIL 
PROGRAMS:

PAST, PRESENT, AND 
FUTURE



3. Elitism

Is CLIL elitist? (PAST)YES

SUBJECT 
KNOWLEDGE

• The Czech 
Republic

• Bulgaria

TARGET 
LANGUAGE 

LEVEL

• France

• Romania

BOTH

• The 
Netherlands

• Hungary

NO ADMISSION 
CRITERIA

• Spain

• Germany

OVERT 
STREAMING

COVERT 
STREAMING

SELF-SELECTION 
(Lorenzo, Casal, 
& Moore, 2009)

SOCIAL CLASS PARENTAL 
CHOICE
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Are the most intelligent, motivated, and 
linguistically proficient students in the CLIL groups?

What is the possible differential effect of setting, 
socioeconomic status, and type of school

on L2 competence?

Does CLIL have the potential to work
even in the most disenfranchised settings?3.

1.

2.

Is CLIL elitist? (PRESENT)
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Lancaster (2018); Madrid & 
Barrios (2018); Navarro Pablo & 

García Jiménez (2018); Pavón 
(2018); Pérez Cañado & Lancaster 

(2018); Rascón Moreno & 
Bretones Callejas (2018) 

1. Are the most intelligent, motivated, and linguistically 
proficient students in the CLIL groups?

Aspect Group Mean Standard deviation p value

Verbal intelligence
Non-CLIL 12.19 4.65

0.911
CLIL 12.33 4.01

Motivation factor 

1: Desire to work

Non-CLIL 18 2.43

0.422
CLIL 15 1.22

Motivation factor 

2: Anxiety

Non-CLIL 23 1.85

0.475
CLIL 21 1.80

Motivation factor 

3: Lack of interest

Non-CLIL 25 1.89
0.405

CLIL 20 2.31

Motivation factor 

4: Self-demand

Non-CLIL 23 2.06
0.101

CLIL 18 1.32

English grade (pre-

test administered)

Non-CLIL 4.27 0.81

0.352
CLIL 4.64 1.06

NO
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1. Are the most intelligent, motivated, and linguistically 
proficient students in the CLIL groups?NO

LESSON 
LEARNED

The “best” students are no longer in the CLIL groups.
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2. What is the possible differential effect of setting, 
socioeconomic status, and type of school on L2 competence?

Madrid & Barrios (2018);
Pavón Vázquez (2018); 
Pérez Cañado (2018a, 

2018b); Rascón Moreno & 
Bretones Callejas (2018)
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2. What is the possible differential effect of setting, 
socioeconomic status, and type of school on L2 competence?

HIGH
(Tertiary Education)

MEDIUM 
(Secondary Education / 

Vocational Studies)

LOW
(No studies/ Primary

Education)

URBAN

RURAL

CHARTER

PUBLIC

PRIVATE

HIGH
(Tertiary Education)

MEDIUM 
(Secondary Education / 

Vocational Studies)

LOW
(No studies/ Primary

Education)
PRIVATE

URBAN

CHARTER

PUBLIC

RURAL

BILINGUAL NON-
BILINGUAL

CLIL PROGRAMS CLIL PROGRAMS 
ARE CANCELLING 

OUT THESE 
DIFFERENCES
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2. What is the possible differential effect of setting, 
socioeconomic status, and type of school on L2 competence?

CLIL is acting as a leveller across diverse settings and 
contexts.

LESSON 
LEARNED
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3. Does CLIL have the potential to work
even in the most disenfranchised settings?

IES Montes 
Orientales 
(Iznalloz)

CLIL IS WORKING 
MAGNIFICENTLY!

YES



LESSONS 
LEARNED

3. Does CLIL have the potential to work
even in the most disenfranchised settings?

YES! CLIL has the
potential to work

even in rural, 
public settings, 

with low SES and 
minority groups.

CLIL is affording all
types of students

the opportunity to
learn languages

bilingually.

YESIs CLIL elitist? (PRESENT)NO
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Will across-the-board implementation jeopardize the 
success of CLIL policy and only work with the best learners?

Fatally
undermine

Student-
centeredness

WE 
DON’T 
KNOW

WE’RE 
STARTING 
TO KNOW

ADiBE: Attention to Diversity 
in Bilingual Education

EUROPEAN
2018-1-ES01-KA201-

050356
NATIONAL

RTI2018-093390-B-I00

REGIONAL
P18-RT-1513

LOCAL
1263559



WITH THE CURRENT 
MODEL 
(MAINSTREAMING), 
CLIL IS NOT WORKING

TAKE-AWAY 1

ADiBEMAIN ISSUES

Huge challenge! /
Increased difficulty/

Could
jeopardize 

everything achieved 
so far

BROADER TAKE-AWAYS

«El bilingüismo acabó 
cuando fue para todo el 

mundo.»



DIVERSITY
INCLUSION
DIFFERENTIATION
INTEGRATION

TAKE-AWAY 2No clear-cut 
FRAMEWORK on 

inclusion in 
bilingual education

ADiBE



DAUNTED BY THE 
TASK OF HAVING TO 

FIND, ADAPT, OR 
DESIGN THEM 
THEMSELVES

TAKE-AWAY 3

ADiBE

Lack of MATERIALS
and RESOURCES



NOT ATTUNED TO 
DIFFERENT LEVELS OF 

ABILITY

TAKE-AWAY 4
Very vague 

PEDAGOGICAL 
ORIENTATIONS and

EVALUATION 
STRATEGIES

ADiBE



HIGH ACROSS 
THE BOARD

TAKE-AWAY 5
TEACHER 

TRAINING
needs

ADiBE



RATIOS
TIME
LANGUAGE 
ASSISTANTS

TAKE-AWAY 6Lack of satisfaction
with the

SUPPORT SYSTEM
ADiBE

RE-ENGINEERRETHINK
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DOES CLIL HAVE 
THE POTENTIAL 
TO WORK WITH 

ALL TYPES OF 
LEARNERS?

THE DIDI
FRAME-
WORK

WHICH ARE THE 
MAIN 

DIFFICULTIES AND 
MOST 

OUTSTANDING 
PRACTICES?

LEARNING STYLES

BACKGROUNDS

LEARNING STYLES
ACHIEVEMENT LEVELS / 

LEARNING PACES 
SOCIOECONOMIC AND 

CULTURAL 
BACKGROUNDS

IMPACT OF CLIL ON 
L1, L2, CONTENT 

LEARNING => 
3 TIERS OF 
LEARNERS 

QUESTIONNAIRES, 
INTERVIEWS, 
CLASSROOM 

OBSERVATION

MOTIVATION

VERBAL
INTELLIGENCE

ENGLISH LEVEL

ACADEMIC 
PERFORMANCE

QUESTIONNAIRES

OBSERVATION PROTOCOL

INTERVIEW PROTOCOLS
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OUTPUT
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PHASE 2: 3 TYPES OF 
SCMs

PHASE 3: 3 LEVELS OF 
OUTPUT
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CÓRDOBA)
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FOUNDATIONS 
* EXAMPLES OF 

MATERIALS AND BEST 
PRACTICES

* TASK DESIGN

Finland for lesson planning 
Austria for methodological 

practices
The UK for materials design 

Italy for ICT options
Spain for assessment 

procedures



3. Elitism 4. The real issues 4. Conclusion1. Introduction 2. The non-issues

DOES CLIL HAVE 
THE POTENTIAL 
TO WORK WITH 

ALL TYPES OF 
LEARNERS?

THE DIDI
FRAME-
WORK

WHICH ARE THE 
MAIN 

DIFFICULTIES AND 
MOST 

OUTSTANDING 
PRACTICES?

LEARNING STYLES

BACKGROUNDS

LEARNING STYLES
ACHIEVEMENT LEVELS / 

LEARNING PACES 
SOCIOECONOMIC AND 

CULTURAL 
BACKGROUNDS

IMPACT OF CLIL ON 
L1, L2, CONTENT 

LEARNING => 
3 TIERS OF 
LEARNERS 

QUESTIONNAIRES, 
INTERVIEWS, 
CLASSROOM 

OBSERVATION

ORIGINAL 
MATERIALS

WITH 
DIFFERENTIATION 
TRIANGULATION

PHASE 1: 3 LEVELS OF 

OUTPUT

PHASE 1: 3 LEVELS OF 
ACTIVITY

PHASE 2: 3 TYPES OF 
SCMs

PHASE 3: 3 LEVELS OF 
OUTPUT

PEDAGOGICAL 
AND 

ASSESSMENT 
TIPS TO ATTEND 

TO DIVERSITY

* SCAFFOLDING 
TECHNIQUES 

* COOPERATIVE 
LEANING

* PEER TUTORING 
* LEARNING STATIONS

TEACHER 
TRAINING 
COURSE
(CEP DE 

CÓRDOBA)

* THEORETICAL 
FOUNDATIONS 
* EXAMPLES OF 

MATERIALS AND BEST 
PRACTICES
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www.adibeproject.com

STAY 
TUNED!



IDENTIFYING (AND 
ADDRESSING)

THE REAL ISSUES



1. Catering for diversity

1. Introduction 2. The non-issues 5. Conclusion4. The real issues3. Elistism

ELITISM IN CLIL:
FROM BURNING ISSUE

TO NON-ISSUE

TRANSITION TO
CATERING FOR

DIVERSITY



1. Catering for diversity

Under-
achievers

Over-
achievers
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HOW?
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2. Attuning CLIL to context-specific realities.

one-size-fits-all
model

(Smit 2007)
“context-sensitive 

stance on CLIL” 
(Hüttner and Smit

2014: 164)

Base decisions
on real needs in 

our specific
context.

“Alguien
miente.”

REPLICATIONHOW?



2. Attuning CLIL to context-specific realities.

FFI2012-
32221 

P12-HUM-
2348

1. Introduction 2. The non-issues 5. Conclusion4. The real issues3. Elistism

Demographic
or

background
questions

Opinion or
value

questions

.

.

Pérez Cañado, M. L. 
2016. “Evaluating CLIL 

Programmes: Instrument
Design and Validation”. Pulso. 

Revista de Educación 39: 79-
112.

.

.

Pérez Cañado, M. L. 2016. “From 
the CLIL craze to the CLIL 

conundrum: addressing the 
current CLIL controversy.”

Bellaterra Journal of Teaching & 
Learning Language & 
Literature 9(1): 9-31.

Pérez Cañado, M. L. 2018. “The 
Evolution of Bilingual Education in 

Monolingual Contexts: An Andalusian
Case Study”. In Current Research in 

Bilingualism and Bilingual Education, 
Romanowski, P. & Jedynak, M. (Eds.). 

Amsterdam: Springer: 201-247.

360-DEGREE 
QUALITY 

MANAGEMENT



3. Extending bilingual programs to pre-Primary 
and post-Secondary stages

PRIMARY 
EDUCATION

SECONDARY 
EDUCATION

BACCALAU-
REATE

PRE-
PRIMARY 

EDUCATION

TERTIARY 
EDUCATION

VOCATIONAL 
TRAINING

PLURILINGUAL 
EDUCATION

HOW?
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3. Extending bilingual programs to pre-Primary 
and post-Secondary stages

PPP:
Plan for the Promotion of Plurilingualism at the

University of Jaén
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INFORMATION

• Webpage

• Brochures

• Briefing sessions with 
all the stakeholders 
involved (Deans and 
Vicedeans, Masters 
ccordinators, Heads of 
Department, teachers, 
students)

• BICS and CALP courses

• Methodology courses

• Teachers: Direct 
guidance programme
and classroom 
observation

• Students: Courses in 
connection with the 
subject taught in the 
FL

INCENTIVES

• Course rebate

• Top picks in study 
abroad programs and 
language courses

• Free linguistic training 
and accreditation

• Funding for training and 
materials

• Funding for language 
courses related to the 
content subjects taught 
through the FL

TRAINING 
AND SUPPORT



4. Improving, upgrading, and fine-tuning current 
CLIL provision

LANGUAGE
COMPETENCE

B1 B2 C1

* STILTED
* OBSOLETE 

* BASED ON OUTDATED 
TEXTBOOKS
HOW?Well done! Stop it!

Do you want to 
shut up?!
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4. Improving, upgrading, and fine-tuning current 
CLIL provision

Proyecto RECLIL => “Real English” for CLIL: Actualización 
Lingüística para la Enseñanza Bilingüe

Over 15 courses with Infant, Primary, Secondary, and Tertiary 
CLIL teachers in both teacher training centers and diverse 

universities.

Book => Communicative Classroom Language for Bilingual
Education: Teaching “Real English” for CLIL@marisacanado
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4. Improving, upgrading, and fine-tuning current 
CLIL provision

33 tried-
and-tested
activities

REAL 
ENGLISH

Single words and, especially, 
multi-word items

which are currently employed 
in conversational English

by native speakers of the language



4. Improving, upgrading, and fine-tuning current 
CLIL provision

I’m good!
How are you?

I’m good!
How are you?

… to respond to
“HOW ARE YOU?”?

… to respond to
“HOW ARE YOU?”?

… to say
“¡WONDERFUL!”?

… to say
“¡WONDERFUL!”?

Swell! (1950’s/1960’s)
Rad! (1980’s)

Excellent! (1990’s)
Awesome! / Sick! / 

Dope! (now)

Swell! (1950’s/1960’s)
Rad! (1980’s)

Excellent! (1990’s)
Awesome! / Sick! / 

Dope! (now)

… to express
STRONG DISAGREEMENT?

… to express
STRONG DISAGREEMENT?

No way!
Not going to happen!

No way!
Not going to happen!

What do we say…

Sick! / 
Dope! 
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Lit!



4. Improving, upgrading, and fine-tuning current 
CLIL provision

… to
PRAISE STUDENTS’ WORK?

… to
PRAISE STUDENTS’ WORK?

Way to go!
Kudos!

Nice going!

Way to go!
Kudos!

Nice going!

… to
SCOLD STUDENTS

… to
SCOLD STUDENTS

Knock it off!
Give it a rest!
Knock it off!

Give it a rest!

… to
ASK STUDENTS TO BE QUIET

… to
ASK STUDENTS TO BE QUIET

Hush!
Keep it down!

Hush!
Keep it down!

What do we say …
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WORDS
Whatever!

A rip-off

Awesome!

MULTI-WORD ITEMS

Collocations
Way better

Pretty bad

Drop-dead gorgeous

Phrasal verbs
To wrap up

To hang out with someone

How are you holding up?

Gambits used to express functions
Right back at you! (To respond to a compliment)

Here’s the thing. (To introduce a topic)

Will you finish already?! (To express impatience)

Idiomatic expressions
To take a raincheck

It’s a no-go.

Cut me some slack!

Lexical phrases or prefabricated routines
What’s your take?

It’s your call.

Not going to happen!

Acronyms
FYI

FWIW

BTW

Sounds
Mhm/Uh huh

Uh-oh

Oops!
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GAP-FILLING MATCHING T/F

MULTIPLE CHOICE ODD-ONE-OUT TIC-TAC-TOE

GRADATIONS INTERNET
SEARCHES ROLE-PLAYS

CLASSIFYING
SENTENCE

COMPLETION
ORDERING
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WAY
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CRYSTAL
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TO
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ON
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5. Teacher training

NALTT:
Needs Analysis

of Language
Teacher Training

(EA2010-0087)

Pérez Cañado, M. L. 2016. 
“Teacher training needs for

bilingual education: In-service
teacher perceptions”. 

International Journal of 
Bilingual Education and 

Bilingualism 19(3): 266-295.
.

Pérez Cañado, M. L. 2016. “Are 
teachers ready for CLIL? 

Evidence from a European
study”. European Journal of 

Teacher Education 39(2): 202-
221.
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5. Teacher training

COLLABORATIVE
COMPETENCE

THEORETICAL
UNDERPINNINGS

OF CLIL

METHODOLOGICAL
COMPETENCE

LINGUISTIC AND
INTERCULTURAL
COMPETENCE

REFLECTIVE AND
DEVELOPMENTAL

COMPETENCE

HOW?

MODULE ECTS credits Subjects and ECTS credits

CLIL THEORY 12

- What is CLIL? Origins, definition, 
and characterization (4) 
- Coordination and organization of 
CLIL programmes (4) 
- CLIL research and networks (4)

CLIL PRACTICE 24

- Student-centered methodologies and 
ICTs for CLIL teaching (6)
- CLIL materials development (6)
- Principles of integrated and 
intercultural curriculum design (6)
- Evaluation and assessment in CLIL 
programmes (6) 

CLIL LANGUAGE 12 (out of 24)

4 ASIGNATURAS A ELEGIR ENTRE:

- “Real English” for communicative 
interaction in the CLIL classroom (3)
- Instrumental English: B2 (3)
- Instrumental English: C1 (3)
- Instrumental English for Infant 
Education (3)
- Instrumental English for Natural 
Science, Biology, and Geology (3)
- Instrumental English for Social 
Science, Geography, and History (3)
- Instrumental English for 
Mathematics, Physics, and 
Technology (3)
- Instrumental English for Physical 
Education, Music, and Arts (3)

MA DISSERTATION 12 - TFM (12) 

MÁSTER 
INTERUNIVERSITARIO 

EN ENSEÑANZA 
BILINGÜE Y AICLE



CONCLUSION:
OVER TO YOU!



WHAT’S WHAT’S 
HOT

1. Introduction 2. The non-issues 3. Elitism 5. Conclusion4. The real issues

WHAT’S
NOT

REAL 
ISSUES

NON-
ISSUES



1. Does CLIL have a positive impact on L2 competence?

2. Is it detrimental to the L1?

3. Does it water down contents?

4. Is it favoring student-centeredness?

5. Does it have the potential to work in all socioeconomic contexts?

6. Are you now equipped to debunk false CLIL myths?

7. Are you ready answer these professional (and uninformed)
“haters”?
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1. Does CLIL have a positive impact on L2 competence?

2. Is it detrimental to the L1?

3. Does it water down contents?

4. Is it favoring student-centeredness?

5. Does it have the potential to work in all socioeconomic contexts?

6. Are you now equipped to debunk false CLIL myths?

7. Are you ready answer these professional (and uninformed)
“haters”? YES
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HAVE WE 
GOT 

THIS?
ABSOLUTELY!



1. Attuning CLIL to context-specific realities.

2. Catering for diversity.

3. Extending bilingual programs to pre-Primary and post-
Secondary stages.

4. Improving, upgrading, and fine-tuning current CLIL provision.

5. Teacher training.

1. CLIL does not necessarily improve FL
competence.

2. CLIL can detrimentally impact L1
competence.

3. CLIL waters down content learning.

4. CLIL is antipedagogical.

5. CLIL is elitist and does not work
equally well in diverse contexts.

1. Attuning CLIL to context-specific
realities.

2. Catering for diversity.

3. Extending bilingual programs to pre-
Primary and post-Secondary stages.

4. Improving, upgrading, and fine-
tuning current CLIL provision.

5. Teacher training.
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1. Attuning CLIL to context-specific realities.

2. Catering to diversity.

3. Extending bilingual programs to pre-Primary and post-
Secondary stages.

4. Improving, upgrading, and fine-tuning current CLIL provision.

5. Teacher training.

A

C

E

I

T
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THE 5 Cs

CLIL

CRAZE

CLIL

CRITIQUE

CLIL 

CONUNDRUM

CLIL 

CONTROVERSY

CLIL 

CONCILIATION

CLIL

CONCORD

CLIL

CALMNESS
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BILINGUAL 
EDUCATION

UNSUBSTANTIATED 
OPINIONS

PERSONAL 
EXPERIENCESEMPIRICAL 

EVIDENCE

THE ROAD NOT TAKEN
Robert Frost

Two roads diverged in a wood, and I—

I took the one less traveled by,

And that has made all the difference.



QUESTIONS?QUESTIONS?

María Luisa Pérez Cañado
Universidad de Jaén

mlperez@ujaen.es
@marisacanado

María Luisa Pérez Cañado
Universidad de Jaén

mlperez@ujaen.es
@marisacanado

CONTACT

See you on …See you on …





¿Cuál es el mensaje

María Luisa Pérez Cañado

FLEMISH CLIL STUDY DAY

RETHINKING INCLUSION IN 
BILINGUAL EDUCATION:

WHERE DO WE STAND AND WHERE 
DO WE NEED TO GO?

Departamento de Filología 
Inglesa

Universidad de Jaén


